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This toolbox was developed as part of doctoral research  project  into the influence of 

communicative testing on the pedagogical choices of foreign language (FL) teachers. With 

the materials in this toolbox, FL teachers teaching at A2 level of the Common European 

Framework of Reference (CEFR) can compile their own communicative testing program 

consisting of formal (summative) language proficiency tests and communicative formative 

activities that can be used during lessons. This document first provides information on the 

background and purpose of the research  project , followed by an explanation of what 

communicative testing and formative evaluation entail. It then explains how this toolbox 

was developed and which theoretical, pedagogical, and practical choices were made in the 

process. Finally, the toolbox includes fo rmats, examples, and checklists, and explains how 

this material can be used to compile your own communicative testing program.  
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Students who have received good grades for foreign languages throughout their school 

careers often still prove to have only limited ability to communicate in those languages. What 

do these grades represent? Are students being assessed in the right way in foreign language 

secondary education? And what does this indicate about the pedagogical activities that 

prepare students for these tests? This toolbox is part of a doctoral research project that aims 

to explore how communicative testing can be systematically implemented and how such 

ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ ǎƘŀǇŜǎ ǘŜŀŎƘŜǊǎΩ ǇŜŘŀƎƻƎƛŎŀƭ ŘŜŎƛǎƛƻƴǎ. 

Constructive alignment  

According to Biggs (1996), the effectiveness of a curriculum depends on the coherence, or 

degree of alignment, between three elements: learning objectives, learning activities, and 

assessment activities (constructive alignment; fig. 1). In Dutch foreign language  secondary 

education, communicative learning objectives have been formulated at the national level 

based on the Common European Framework of Reference (CEFR); students are required to 

learn to listen, speak, read, and write in the foreign language. In line with these learning 

objectives, and following the principle of constructive alignment, it is therefore imp ortant to 

offer predominantly communicative learning activities and to assess communicatively 

whether the learning objectives have been achieved.  

 

 

Fig. 1: Constructive alignment (Based on Biggs, 1996) 
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Learning 
Outcomes

Learning- and 
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activities
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Exploration of Practice  

In the first phase of the project, the practice of Dutch foreign language education in the lower 

form of  secondary education was explored in terms of teaching activities  and testing. We 

interviewed teachers, analysed tests, observed lessons, and questioned students. The results 

of the inventory show a lack of coherence between the three elements mentioned  earlier: the 

learning objectives are communicative, but the assessment activities and teaching activities 

are not communicative or insufficient (Rouffet, Van Beuningen, & De Graaff, 2022). The 

question then is: why do language teachers still often test grammar and vocabulary 

knowledge, and less often whether students are able to communicate in t he foreign 

language? The questionnaire we presented to teachers shows that they mainly face 

organizational obstacles, such as the number of students per class and the lack of suitable 

material and time to develop communicative tests and evaluate students' language skills. The 

core question of the design phase of the doctoral project was therefore what teachers can 

do to make their testing more communicative within existing frameworks. Providing a testing 

program in which skills are assessed communicatively could encourage a more 

communicative pedagogical approach in teaching and learning activities, while also 

promoting greater consistency in curriculum design.  

Testing  Less and Better  

Testing communicatively is more valid. A test is called valid if it measures what you want to 

measure (e.g., the extent to which students have achieved the learning objectives). By testing 

communicatively, you test in line with the communicative learning o bjectives as formulated 

in national core objectives and final attainment targets . Communicative testing is, in that 

sense, 'better,' but it requires a lot of time and organization. Writing, reporting, or speaking 

are complex language tasks, and assessing t hese skills requires a lot of attention and 

expertise from teachers; there are no unambiguous right or wrong answers, as it is often the 

case with more knowledge -oriented tests. One solution to compensate for the time -

consuming nature of communicative testing is to simply test less often (but better). This 

approach also aligns with recent discussions about the current testing culture, in which 

students are constantly assessed and often only discover their areas of improvements after 

taking a test or receiving their grade (Sluijsmans & Kneyber, 2016).  More and more schools  

in the Netherland  indicate they want to test less and use more formative evaluation, but 

teachers often do not know how to do this systematically in practice. The aim of this toolbox 

is therefore to provide teachers with concrete tools for developing and implementing a 
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feasible communicative testing program supported by formative activities, with the aim of 

promoting communicative language teaching. 

In co-creation with me as a researcher (and teacher trainer), FL teachers from various schools 

developed this toolbox  to support other teachers in develo ping their own communicative 

testing program at A2 level. The tools include: 

¶ A proposal for a testing schedule for the school year (to be adapted to the ǎŎƘƻƻƭΩǎ 

context); 

¶ A checklist of criteria that communicative tests must meet;  

¶ Test formats; 

¶ Examples of communicative  tests; 

¶ Associated rating scales; 

¶ Examples of communicative formative activities; 

¶ Examples of communicative (test) tasks. 
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In communicative tests, unlike 'traditional' language tests, isolated language knowledge 

(grammar and vocabulary) is not tested, but language skills (reading, listening, writing, 

speaking, and spoken interaction). The aim is to measure students' language proficiency used 

in a functional or creative way (Morrow, 2018).                                                             

A central tenet of communicative tests is that the tasks composing the test depict authentic 

activities that students can encounter in real life. Brown (20 05) identifies five requirements 

that communicative test activities must meet:  

 

1. Meaningful communication : the context in which a language task takes place must be 

recognizable to students. They must find the task useful and be able to empathize with it.  

2. Authentic situation : within a communicative test, students must show that they can use the 

foreign language in realistic situations.  

3.  Unpredictable language input : in real communicative situations, it is usually impossible to 

predict what your interlocutor  will say; such a natural way of communicating must also be 

present in a communicative test. Students should be required to  show that they can respond 

to unprepared questions or comments from others.  

4. Creative language output : in reality, you usually cannot provide ready-made, pre-studied 

answers. Students should be required to  show that they can creatively contribute to a 

conversation. 

5. Integration of language skills : a communicative test should stimulate students to use 

different language skills in an integrated manner, as is the case with real-life 

communication: understanding and responding to an email (reading and writing skills) or 

discussing a film (listening and speaking skills), for example. 

 

In short, communicative testing requires students to demonstrate their ability to use the 

foreign language in everyday, realistic situations. At the beginner level, grammatical 

mistakes are less heavily penalized, and students are not expected to speak perfectly or 

grasp every nuance of meaning. The primary focus is on understanding and conveying the 

main message. This includes employing communicative strategies, such as gestures, facial 

expressions, or paraphrasing unknown words, to maintain the flow of conversation.  

Especially the last three criteria (unpredictability, creative language output, and integration 

of skills) are rarely addressed in current language proficiency tests. Receptive skills are often 
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tested through multiple -choice questions about a reading or listening text. Writing skills 

through highly guided writing tasks that are often translation or fill -in-the-blank tasks and 

speaking and spoken interactions through reading or reciting a written text.  

So, what does a truly communicative test look like? Skills are addressed in an integrated 

manner; tasks are realistic and require an appropriate degree of free production. Students 

might, for example, must respond to a WhatsApp message, post a feed in their own language 

on Instagram after reading a blog in the foreign language, or use Google Maps to give 

directions to a lost tourist.  
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Unlike summative testing, formative evaluation is not part of a formal final assessment. 

Formative evaluation should be independent of grades or other assessments that contribute 

ǘƻ ŘŜǘŜǊƳƛƴƛƴƎ ǎǘǳŘŜƴǘǎΩ ƭŜǾŜƭǎΦ 5ǳǊƛƴƎ ǘƘŜ ŦƻǊƳŀǘƛǾŜ ǇǊƻŎŜǎǎΣ ǎǘǳŘŜƴǘǎ ƴŜŜŘ ŀ ǎŀŦŜ ǎǇŀŎŜ ǘƻ 

practice and take risks, allowing them to make mistakes without fear of judgment.  

Formative evaluation is thus more than a test without a grade at the end of the learning 

process. It is the systematic use of learning and teaching activities to make the learning 

process visible to both students and teachers. It is an ongoing process of gathering 

information about the learning process and results, which takes place before, during, and 

after lessons, with the aim of supporting and stimulating that learning process.  

To systematically implement formative evaluation, we use the assessment cycle of Gulikers 

and Baartman (2017), in which feed-up (where is the student heading?), feedback (where is 

the student now?), and feed -forward (what will the student work on next?) serve to achieve 

the learning objectives (see fig. 2). 

 

Fig. 2: Formative evaluation and formal (summative) testing 
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Step 1: Feed-up 

In formative evaluation, it is essential that teachers and students know precisely what needs 

to be learned. The starting point of formative evaluation is thus to clarify learning objectives 

and discuss success criteria with students. This can be done by using active teaching methods 

to name and clarify learning objectives and success criteria with students or by showing 

example products.  

 

Step 2: Feedback 

Formative evaluation then involves making learning visible (for both the teacher and the 

students themselves) by following students' learning processes. What can the students 

already do, and what do they still need to learn? The teacher can use activities that elicit 

student responses appropriate to the communicative learning objectives. By analysing these 

responses, the teacher can identify strengths and areas for improvement, both at the class 

level and individually. This can also be done by actively having students compare and 

interpret their own and each other's work.  

 

Step 3: Feed-forward 

With these insights, teachers can adjust learning and teaching activities to the students' 

needs. The teacher can, for example, provide feedback linked to the communicative learning 

objectives and give concrete suggestions for improvement. Students can the n work on what 

they find difficult. By providing space to act on feedback, they can ultimately show 

improvement.  
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The material collected in this toolbox provides examples and tools for compiling a 

communicative testing program, supported by formative activities, which can be adapted to 

any teaching practice and lesson program at A2 level of the CEFR. 

In developing the material, we started with criteria that communicative tests and formative 

activities must meet. We then made certain pragmatic choices to consider practical realities. 

In most schools participating in the first phase of the project, teach ers were instructed to 

reduce the number of tests to a maximum of four test moments. This makes it challenging 

for language departments to test the different language skills separately without creating 

end-of-year pressure or uneven distribution of tests t hroughout the school year. For this 

reason, we chose to test the different skills in an integrated manner, in line with the 

communicative approach. Various combinations are possible for this integration. We chose 

to integrate reading and writing skills on the one hand and listening and speaking skills on 

the other, with a distinction between spoken interaction (listening and speaking in the context 

of a conversation) and listening and speaking skills (listening to gather information and then 

presenting about it). This division is most common in real life. In daily written communication, 

we often read first and t hen respond in writing (e.g., via email or WhatsApp), and we often 

speak in response to something someone has said. Integrating a receptive skill with a 

productive skill with a common component (i.e., written or oral) gives students the 

opportunity to use the input from the receptive skill as an example for the output of the 

productive skill. This stimulates the use of communicative strategies, such as reusing words 

or phrases from a text or audio fragment when producing a text or story themselves. This 

integration also makes it possible to follow the natural way of language learning in the 

distribution of tests, offering listening and speaking before reading and writing, as in learning 

the mother tongue.  

To stimulate students' learning between formal (summative) test moments, we developed a 

set of formative activities that match communicative learning activities. These activities follow 

the formative assessment cycle (see fig. 2) and are intended for daily teaching practice. These 

are not isolated test moments at the end of a lesson series or in between but activities that 

can be systematically used in every lesson without being part of a formal assessment. This is 

important for creating a safe learning env ironment where students can see what they can 

already do and what they still need to learn without feeling judged. Unlike formal evaluation, 

nothing depends on formative evaluation moments.  
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To help other teachers compile communicative tests, we created test formats. A test format 

is a table indicating how tasks in a test are distributed in relation to the learning objectives at 

a specific level. These test formats consist of learning objectives based on the CEFR and 

types of tasks to achieve these objectives. Based on the designed test formats, examples of 

communicative tests were developed, which are also included in this toolbox.  

Finally, there are examples of communicative (test) tasks for each language skill. These test 

tasks are thematically sorted around the themes most covered in lesson programs at A2 level 

of the CEFR (family, vacation, school, leisure time, food, going out, etc.). These can be used 

or serve as a basis, alongside the test formats, for designing and compiling your own tests or 

formative activities. 

To clarify the learning objectives for both teachers and students, we have developed various 

rubrics with success criteria per level, from (pre) A1 to A2+ level of the CEFR. These rubrics 

can be used during the formative process in the context of learning activities and serve as 

rating scales for formal test moments.  

 

 

 

 

 

 

 

 



 14 

0,!..).' 

Below is an example of a testing schedule consisting of six summative (S) communicative tests with increasing difficulty, where integrated skills 

are covered twice a year. In the first part of the school year, tests are conducted at A1+ level, and in the second half at A2 level (see table 1). 

During lessons, formative (F) activities with increasing difficulty are used between summative tests, aimed at the level tested in a summative 

way. 

 

 

Table 1 Proposal for a repartition  division of summative tests and formative activities with an increase in complexity  

 

For schools that prefer one test per period, we offer a variant with four tests in which conversation skills, listening skill s, and speaking skills are 

assessed once: 

 

Period 1: Conversation skills A1+  

Period 2: Writing and reading skills A1+  

Period 3: Listening and speaking skills A2  

Period 4: Writing and reading skills A2

 
Period 1 Period 2 Period 3 Period 4 

Spoken interaction  A2 F A1 F A1+ S A1+ F A2 F A2 F A2 S A2 
  

Listening- and speaking skills A2 F A1 F A1 F A1+ S A1+ F A2 F A2 F A2 S A2 
 

Reading- and writing skills A2 F A1 F A1 F A1+ F A1+ S A1+ F A2 F A2 F A2 S A2 
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In designing the tests, we considered both content and organizational requirements. The goal 

was to design tests that are sufficiently communicative but also practically feasible in 

secondary education with classes of 30 students. 

 

Content Requirements  

We followed the five requirements where communicative tests must meet according to Brown 

(2005): 

 

1. Meaningful communication  

2. Authentic situation  

3. Unpredictable language input  

4. Creative language output  

5. Integration of language skills  

 

Requirements 1 and 2: Meaningful Communication and Authentic Situations  

To make the tests as meaningful and authentic as possible, all designed test tasks fall within 

four realistic contexts where students can use the target language as naturally as possible: 

¶ Situation 1: As part of a stay abroad or exchange (informal tasks from daily life abroad) 

¶ Situation 2: With the language assistant at school (informal tasks from daily life in one's 

own country) 

¶ Situation 3: At a tourist spot in the Netherlands (formal tasks from daily life in one's own 

country) 

¶ Situation 4: On vacation/school trip (formal tasks from daily life abroad)  

 

Requirements 3 and 4: Unpredictable Language Input and Creative Language Output  

The CEFR distinguishes between language skills (reading, writing, speaking, listening, and 

conversing) and language acts (reporting, corresponding, sharing experiences and 

information, giving opinions, etc.).  

To prevent students from memorizing a ready-made script and only reproducing it during the 

test, we chose to focus on general language acts during formative activities, such as giving 

directions, ordering something, expressing feelings, or giving an opinion.  
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During the test, students must perform a few of these language acts within new authentic 

situations (situations that have not been literally practiced beforehand). This shows that they 

can spontaneously perform certain language acts they might encounter in real life.  

We selected relevant language acts for the target group that students must be able to 

perform (see table 2). 

 

Requirement 5: Integration of Language Skills  

As mentioned earlier, various combinations are possible for integrating skills within a task. We 

chose to integrate reading and writing skills on the one hand and listening and speaking skills 

on the other, with a distinction between spoken interaction  (listening and speaking in the 

context of a conversation) and listening and speaking skills (listening to gather information 

and then presenting about it). In table 2 below, we show how the language functions are 

distributed within the integrated skills . 

 

Table 2: Language acts within the integrated language skills  

 

Note: Bold text indicates general language functions under which specific language acts are 

included.  

 

Organizational and Practical Requirements  

As teachers indicated in the exploratory phase of this project in interviews and the 

questionnaire, communicative testing takes time and is not always easy to organize in 

classes of 30 students. To overcome these organizational issues in developing, 

administering, and assessing communicative tests, we made several practical choices. 
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Time: 

First, significantly fewer summative tests are included in the schedule. In some schools, this 

means the number of tests is halved compared to the previous schedule . 

 

Administration :  

For Spoken interaction, speaking tests can be organized with groups of three students. Each 

group gets 20 minutes. Within a group, students receive the same situation descriptions (an 

informal and a formal situation). Each student receives their own task within each situation. 

For a class of 30 students, five versions of a test are needed (one version for two groups of 

three students). This way, all groups have the same level of unpredictability, as they do not 

know the exact content of the test in advance. Administration (including marking and entering 

results) takes about four hours for a class of 30 students. The school is free to organize the 

oral tests within or outside lesson time. Listening and speaking skills are offered 

asynchronously (at different times) with part classically (listening) at a common test moment 

and part individually or in pairs (presenting) spread over lessons. Integration takes place using 

the same themes and/or situation descriptions. It is recommended to organize the speaking 

part with presentations d uring lessons, so it is also educational for other students. This also 

makes it realistic as, in real life, presentations are often given to an audience. 

 

Assessment: 

Detailed rubrics reduce the need for individual feedback, allowing students to reference 

criteria directly  (e.g., by highlighting indicators that reflect their performance ). Their 

extensive use during formative lessons helps students understand the reasons behind their 

assessments. 
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Design criteria for communicative tests are collected in the checklist below. This checklist 

can be used to check the quality of existing or newly developed communicative tests.  

Checklist quality communicative test   

School subject: 

Year and level: 

CEFR-level: 

Informati on about the  test:  

What is tested? (several answers possible)  ἦ Speaking skills  

                         ἦ Spoken interaction  

 ἦ Writing skills  

 ἦ Reading skills  

 ἦ Listening skills  

 ἦ Knowledge of grammar  

 ἦ Knowledge of vocabulary  

 ἦ Knowledge of culture  
 

Which learning outcome(s) are tested? Learning outcome  1:  
Learning outcome  2:  
Learning outcome 3: 
ΧΦ 

1. Concept validity  Yes No  Comments  

1.1 Realistic communicative contexts 1 are 
used in the situation description of the test  for 
the targeted CEFR level. 

 

 

  

1.2 The tasks students are required to perform 
are authentic 2 . 

   

1.3 The topic of the tasks connects to the 
students' world of experience or interests.  

   

1.4 The tasks provide an appropriate degree 
of free production. Student s are encouraged 
to use functional/emotional language  3. 

 

 

  

1.5 In the tasks there is an unpredictability 4.    

1.6 The tasks cover different language skills in 
an integrated way, as is the case with real-life 
communication.  

 

 

 

  

2. Content validity  Yes No Comments  

 
1 Realistic communicative contexts mean appropriate and imaginable to the intended level. Example at A1 level: having conversations - 

can introduce oneself, for example to a group of peers during a stay at a foreign campsite (DL). 
2 The task is real-life and could occur in everyday life. 
3 Functional language does not ask for memorised knowledge that only needs to be reproduced or translated according to an already 

rehearsed standard pattern but asks for creative application of knowledge. 
4 Students should demonstrate their ability to respond (in writing or verbally) appropriately to unprepared questions, reactions or 

comments from another person. 
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2.1 The tasks match the can-do statements of 
the indicated CEFR-level. 

   

2.2 The tasks adequately cover the set 
communicative learning objectives.  

   

2.3 The input in the target language 
(text/audio clip/questions) is appropriate for 
the students' language level.  
 

   

2.4. The test provides sufficient opportunity to 
assess students' actual level (build up in 
complexity)  

   

3. Rating scale Yes No Comments  

3.1 The assessment tool uses the CEFR 
assessment criteria. 

   

3.2 The descriptions of the criteria are positive 
and qualitative.  

   

3.3 The categories are comprehensive and 
align with the can -do statements of the CEFR 
level 

   

3.4 The distribution of categories between 
content and form is balanced with respect to 
the indicated CEFR level. 

   

3.5 Criteria for the use of communication 
strategies are included.  

   

4. Viability  Yes No Comments  

4.1 The test can be taken within the given 

time. 

   

4.2 The test is easy to take, correct and score.    
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We designed test formats for each test, indicating what is tested and how all relevant skills 

and language functions can be tested. Based on the test formats, tests can be developed 

that together cover all criteria at the indicated CEFR level. To design the test formats, we 

used the model  below (see table 3). In the format, we first provide general content and 

organizational information: what is tested (skills and themes) and at what level, when the 

test is scheduled, what type of test it is (written or oral), how long the test lasts, and h ow the 

test is administered (classically or individually), how many versions are needed to make the 

test sufficiently reliable, and finally what standard is used at the indicated CEFR level. We 

then indicate which types of tasks are needed to assess whether the language functions and 

CEFR learning objectives associated with the level are demonstrated and achieved. For 

each task, an estimate of the weighting within the test in percentages is indicated based on 

the distribution of points f rom the rubrics. 

 

 

Table 3 Model t est format 

 

 

  

 

NAME TEST 

 

DATE:  

Skill:  

Required CEFR level :   

Themes:  

Type of tests:  

Time and organisati on:  

Number of versions :  

Standard :  

Tasks Language functions  CEFR Level Weighting  
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Test Format  Spoken interaction  

 
NAME TEST: 

 
DATE:  

Skill: Spoken interaction 

Required CEFR level : A2 

Themes:  Examples: Food, Health, Holiday  

Type of test : Oral Test 

Time and Organisation : 20 minutes per three students per teacher. 3.5 hours for a class of thirty  
students (including grading time)  

Number of Versions : 5 (1 per 2 groups for a class of 30 students) 

Standard : At least 55% of the points on the A2 speaking skills rubric  

Tasks Language Function s CEFR Level Weighting  

1. Sharing information 
and experiences in 
informal situations 

Understanding an 
interlocutor  

Can understand enough to conduct 
standard daily conversations without 
undue effort with some help from 
the interlocutor . (A2) 
Can keep a conversation going by 
asking for repetition when 
something is not understood. (A2+) 

10% 

a) Responding to 
brief questions  and 
asking brief 
questions 

Sharing information 
(expressing 
feelings/making 
suggestions) 

Can answer simple questions about 
daily topics like 'What do you do?', 
'When?', 'How often?' (A2)  
Can ask simple questions or provide 
additional information to keep the 
conversation going. (A2+)  
Can discuss where to go and decide 
to meet.  
Can ask what someone thinks about 
a certain idea. (A2) 
Can discuss what to do in the 
evening or at the weekend and 
make suggestions. 
Can ask for and offer favors. (A2+) 

20% 

b) Responding to 
explanations/Briefly 
explaining 
something  

Sharing experiences 
(expressing 
feelings/giving 
opinions) 
 

Can describe a simple event from 
daily life using simple connecting 
words like 'and', 'but', and time 
indications. (A2) 
Can describe an event from daily life 
in a continuous story using 
connecting words like 'because' or 
'therefore'. (A2+)  
 Can briefly explain why they feel a 
certain way or agree/disagree using 
simple sentence structures. (A2) 
Can also explain why they feel a 
certain way or agree/disagree in a 
continuous story using connecting 
words like 'because', 'since'. (A2+)  

20% 
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Task student  1 Each student gets an individual task within an informal situation.  

Task student 2 

Task student 3 

2. Sharing information 
and experiences in 
formal situations 

Understanding an 
interlocutor  
 

Can understand enough to conduct 
standard daily conversations without 
undue effort with some help from 
the interlocutor . (A2) 
Can keep a conversation going by 
asking for repetition when 
something is not understood. (A2+)  

10% 

3. Asking brief questions  
to obtain information  

Sharing information 
(conducting 
transactions) 

Can conduct a standard 
conversation in common formal 
situations of daily life (like at a tourist 
office, a station, or a shop). (A2) 
Can conduct smooth conversation in 
common formal situations of daily 
life, such as traveling, ordering food, 
or shopping. (A2+) 

20% 

4. Responding to 
explanations/Briefly 
explaining or 
describing something  

Sharing information 
(giving instructions) 

Can also give short instructions and 
directions using connecting words 
like 'first', 'then', 'next'. (A2) 
Can also explain step-by-step in a 
continuous story what to do or 
where to go using connecting words 
like 'because', 'since'. (A2+)  

20% 

Task student 1 Each student gets an individual task within a formal situation.  

Task student 2 

Task student 3 
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Test Format  Listening and Speaking skills 

 

  

 
NAME TEST:  

 
DATE:   

Skill: Listening and speaking skills 

Required CEFR level:  A2 

Themes: 
 

Example: Food, Health, Holidays  

Type of tests: Part 1: Listening test. Part 2: Presentations 

Time and 
organisati on: 

Part 1: 30 minutes of completion. 90 minutes of review time for a class of 30.  
Part 2: 5 minutes per student . During lessons. 5 presentations/class hour (6 class 
hours) 

Number of Versions:  Part 1: 1 per class of 30 students (schedule in parallel). 

Standard : At least 55% of the points of the listening and speaking skills A2 rubric  

Part 1: Listening  

Tasks Language Functions  CEFR Level Weighting  

Report of 
Communications 

Reporting Can recognise and display isolated 
information such as time, place, time in very 
simple announcements and instructions, 
provided he or she can watch or listen 
several times. (A1) 

5% 

Follow 
instructions/report  

Reporting Can understand and convey concrete 
information in communications and 
instructions in standard language, provided 
he or she can watch or listen several times. 
(A1+) 

5% 

Report information 
from short audio clips  

Reporting Can convey in English the main points made 
in clear spoken audio clips in the target 
language, provided he or she can watch or 
listen several times. (A2) 
Can summarise in English specific, relevant 
information and events in audio clips in the 
target language, provided he or she can 
watch or listen several times. (A2+) 

20% 
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Part 2: Speaking  

Tasks Language 
Functions  

CEFR Level Weighting  

Presenting using illustrations Sharing information  Can give a short presentation by  
using illustrations, key words and 
very simple standard phrases. 
(A1) 
Can give a short presentation on 
simple aspects of his/her daily life 
using a list of standard phrases, 
provided he/she can prepare in 
advance. (A1+) 

10% 

Presenting around a theme from 
audio clips using key words 

Sharing 
experiences/giving 
opinions 

Can give a rehearsed presentation 
with a logical structure and simple 
connecting words on a topic related 
to his or her daily life. (A2)  
Can give a rehearsed presentation 
in a purposeful manner and express 
his/her opinion on a topic relevant 
to his/her daily life. Can combine 
and adapt standard sentence 
structures. (A2+) 

40% 
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Test Format  Reading and Writing skills  

 
NAME TEST:  

 
DATE:   

Skill: Reading and writing skills 

Required CEFR level:  A2 

Themes: 
 

Example: Food, Health, Holidays  

Type of tests:  Writing test  

Time and organisation:  45 to 60 minutes. 2 hours of assessment time per class of 30 students. 

Number of Versions:  1 version per class of 30 students (schedule in parallel). 

Standard:  At least 55% of the points of the rubric Reading and writing skills A2  

Tasks Language Functions  CEFR Level Weighting  

1. Reporting 
information 
from 
posters/brochur
es 

Reporting Can display isolated information in English 
from signs, posters and programmes written 
very simply in the target language and 
containing illustrations. (A1) 
 

5% 

2. Reporting 
information 
from short, 
illustrated texts 

Reporting Can give an overview of very simple 
information in English in a short, illustrated  
text written in simple language in the target 
language. (A1+) 

5% 

3. Reporting 
information 
from short texts 
without 
illustration  

Reporting Can convey key points from simple texts in 
English, provided they are clearly stated in 
simple language in the target language. (A2)  
Can convey specific, relevant information in 
writing in English from simple informative 
texts in the target language. (A2+)  

30% 

4. Fill in form (Online) 
correspondence 
(Doing transactions) 

Can write single words to give basic 
information (such as name, address, family). 
(A1) 

5% 

5. Responding to 
short messages 

(Online) 
correspondence 
Expressing feelings/ 
/suggesting/ giving 
and following 
directions) 
 

Can indicate what to do in the evening or at 
weekends, make suggestions and respond 
to suggestions, confirm or change an 
appointment, wish or thank or apologise for 
something. (A2) 
Can engage in simple (online) exchanges, 
asking and answering questions and 
exchanging ideas on predictable everyday 
topics. (A2+) 
Can follow and give short written 
instructions on matters of immediate need. 
(A2) 
Can understand rules concerning safety or 
in (school) regulations when written in 
simple language.  
Can give instructions based on indicated 
information. (A2+)  

25% 
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6. Responding to 
longer posts  

(Online) 
correspondence 
Expressing 
feelings/expressing 
opinions) 

Can understand and respond to a simple 
personal e-mail or message. (A2) 
Can exchange information via online 
messages or e-mail and respond to the 
other person's questions. (A2+)  
Can express in writing his or her feelings of 
surprise, interest and indifference and give 
opinions on topics within his or her personal 
sphere of interest using standard words and 
phrases. (A2) 
Can express in writing his/her feelings, 
impressions and opinions on topics, such as 
lifestyles and culture, using a combination of 
standard sentence structures. (A2+) 

30% 
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Time: +/ - 20 minutes per group of 3 students  

Themes: Home, leisure time, and outings  

Administration : 3 students read the same situation descriptions. They each receive a separate 

task within the same situation in turn. They read the task but have no preparation time.  

 

 

Time: +/ - 20 minutes per group of 3 students  

Themes: Home, leisure time, and outings  

Administration : 3 students read the same situation descriptions. They each receive a separate 

task within the same situation in turn. They read the task but have no preparation time.  

 
Task student  1 
Your host family asks if you slept well. Politely indicate that unfortunately that is not the case because you were 
cold in the bedroom. Indicate that you would like an extra deck and the radiator setting up if possible. Your guest 
suggests another solution (for the teacher: sleeping on the couch in the living room, for example). Politely state 
your opinion.  

 

 

Task student  2 
The internet connection no longer works. You report this to your host family. They do not know what is going on 
and suggest something (for the teacher: wait). State your opinion. You do want quick contact with your parents. 
Suggest a solution (restart modem, use hotspot, go to a café with Wi-Fi...). 

 

 

Task student  3 
Your host family suggests doing an outing together on your day off. Indicate what you think about it. Your host 
family suggests different activities. Indicate what you like and don't like. Also give another suggestion for an 
outing of your own that you lik e. 
 

%8!-0,%3 /& #/--5.)#!4)6% 4%343 

 {ǇƻƪŜƴ ƛƴǘŜǊŀŎǝƻƴ !н όǾŜǊǎƛƻƴ мκрύ 

 

 

 

Task 1: Sharing information and experiences in informal situations  

Situation description :  
You are staying with a host family for a week as part of your school's stay abroad. You 
encounter the following situation(s). Read the task and respond appropriately to the 
questions/reactions of your host family. 
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Task student  1:  
You are at Amsterdam Central Station. A tourist without internet access asks you for directions to the Anne Frank 
House. You apologize for not being from Amsterdam and not knowing the way. Indicate that you can look it up 
on Google Maps and show the touris t the way. He wants to go on foot. Answer the tourist's other questions 
about where you come from and what to do/see in your city/village.  

 

 

Task student  2:  
You are at Amsterdam Central Station. A tourist without internet access asks you for directions to the Van Gogh 
Museum. You apologize for not being from Amsterdam and not knowing the way. Indicate that you can look it 
up on Google Maps and show the way. He  wants to go by tram. Answer the tourist's other questions about 
where you come from and what to do/see in your city/village.  

 

 

Task 2: Sharing information and experiences in formal situations  

Situation description :  
During a day out in Amsterdam with your friends or parents, you encounter a lost tourist 
who only speaks the target language. With your A2 level, you can fortunately help!  
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Task student  3:  
You are at central station in Amsterdam. A tourist without internet access asks you to give him directions to the 
Rembrandt Museum. You apologize  because you are not from Amsterdam and do not know the way. You 
indicate that you can look on Google Maps and point the way with this. He wants to go by bike. You answer the 
tourist's remaining questions about where you are from and what to do/see in your  town/village. Authentic 
document: Google Maps  
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tŀǊǘ м [ƛǎǘŜƴƛƴƎ 
 
Time: 45 minutes 
Themes: Family, leisure time, and outings 
Administration: Classically 

 

 

tŀǊǘ м [ƛǎǘŜƴƛƴƎ 
 
Time: 45 minutes 
Themes: Family, leisure time, and outings 
Administration: Classically 

 

Task assignment 1 
You choose to go to a concert. You've seen on the site that you can get your metro ticket for free, but how? It is 
explained in a video in French. You listen to the video twice and tell your classmates via WhatsApp what exactly 
they need to do for this. Br iefly explain what it is about, what the conditions are and step -by-step what exactly 
they need to do. Sample video: https://youtu.be/1GN3rP0EYRA  

 

Task assignment 1 
You choose to go to a concert. You've seen on the site that you can get your metro ticket for free, but how? It is 
explained in a video in French. You listen to the video twice and tell your classmates via WhatsApp what exactly 
they need to do for this. Br iefly explain what it is about, what the conditions are and step -by-step what exactly 
they need to do. Sample video: https://youtu.be/1GN3rP0EYRA  

Task assignment 2 
You watch the video about the city twice and take notes. You then make a post on Instagram of at least 200 
words where you detail in Dutch which city you are going to soon and what there is to do there. Example video 
A2 in French (use without subtitles): https://enseigner.tv5monde.com/fiches -pedagogiques -fle/ca-bouge -
bruxelles-niveau-a2 

 

Task assignment 2 
You watch the video about the city twice and take notes. You then make a post on Instagram of at least 200 
words where you detail in Dutch which city you are going to soon and what there is to do there. Example video 
A2 in French (use without subtitles): https://enseigner.tv5monde.com/fiches -pedagogiques -fle/ca-bouge -
bruxelles-niveau-a2 

Listening and Speaking Skills A2   

 

 

 

 

 

Task 1: Following instructions/reporting  

Situation description 1 :  
In preparation for your stay abroad in Brussels, you are allowed to organize an activity. 
 
 
 
 
 
 
 
 
 
 

Task 2: Report information from short audio clips  
 
Situation description 2:  
In preparation for going abroad, you have watched a short film in class about the city you 
are going to. Later, you will visit the city with your class. 
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tŀǊǘ н {ǇŜŀƪƛƴƎ 
 
Time: 10 minutes/student or duo  
Themes: Family, leisure time, and outings 
Administration : Individually or in pairs during the lesson  

 

 

tŀǊǘ н {ǇŜŀƪƛƴƎ 
 
Time: 10 minutes/student or duo  
Themes: Family, leisure time, and outings 
Administration : Individually or in pairs during the lesson  

 

Task assignment 1  
You have selected photos that tell something about you, your family, your friends, your life in the Netherlands, and 
you present yourself using them. Answer the language assistant's questions.  

 

Task assignment 1  
You have selected photos that tell something about you, your family, your friends, your life in the Netherlands, and 
you present yourself using them. Answer the language assistant's questions.  

Task assignment 2 
You introduce yourself at the beginning of the presentation. You indicate what you are going to present. You 
start with a general part about young people in the Netherlands around this topic. You tell your personal 
experience with this topic and give examp les. You indicate whether you have been able to find differences about 
this topic among young people from [ name country] based on a video you have seen on the subject. You 
answer the questions of the language assistant. 

 
 

Task assignment 2 
You introduce yourself at the beginning of the presentation. You indicate what you are going to present. You 
start with a general part about young people in the Netherlands around this topic. You tell your personal 
experience with this topic and give examp les. You indicate whether you have been able to find differences about 
this topic among young people from [ name country] based on a video you have seen on the subject. You 
answer the questions of the language assistant. 

 

 
 
 

 

Task 1: Presentation (prepared at home) 5 minutes  

Situation description :  
A new language assistant is coming to your school. He/she wants to get to know you better.  
 
 
 
 
 
 
 
 

Task 2: Presentation (prepared at home) 5 minutes  
 
Situation description :  
Your teacher has asked you to give a presentation on one of the following (inter)cultural 
topics so that the language assistant at your school learns more about young people in the 
Netherlands. 
 
Select one of the following topics:  
 

¶ Leisure 

¶ Sports 

¶ Music 

¶ Social media 

¶ Shopping  

¶ Films and series 

¶ Podcasts and vlogs 
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Time: 50 minutes 

Themes: Family, leisure time, and outings 

Administration : Classically 

 

 

Time: 50 minutes 

Themes: Family, leisure time, and outings 

Administration : Classically 

 

Task assignment 1 
Read the information below about three different activities, choose two of the activities and make an Instagram 
post in Dutch about the chosen activities. Tell what you will do, giving details from the description and practical 
information, showing what ex actly it is. 

 

Task assignment 1 
Read the information below about three different activities, choose two of the activities and make an Instagram 
post in Dutch about the chosen activities. Tell what you will do, giving details from the description and practical 
information, showing what ex actly it is. 

Reading and Writing Skills A2  

 

 

 

 

 

Task 1: Extract information from posters/brochures and short 

illustrated texts  

Situation description:  
On the website of the Office de Tourisme, you have found information about fun things to 
do in Montpellier.  
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ACTIVITÉ 1 PRIZONERS ESCAPE GAME 
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[ΩŜǎŎŀƭŀŘŜ Ŝƴ ǎŀƭƭŜ Υ ǳƴŜ ŀŎǝǾƛǘŞ ǎǇƻǊǝǾŜ ƻǊƛƎƛƴŀƭŜ Ł ǇǊŀǝǉǳŜǊ Ŝƴ ŦŀƳƛƭƭŜ ƻǳ ŜƴǘǊŜ ŀƳƛǎΦ 5ŞōǳǘŀƴǘǎΣ 

ŀƳŀǘŜǳǊǎ ƻǳ ǎǇƻǊǝŦǎ ŎƻƴŬǊƳŞǎΣ ƭΩŜǎŎŀƭŀŘŜ Ŝƴ ǎŀƭƭŜ Ǿƻǳǎ ǇŜǊƳŜǘ ŘŜ ǇǊŀǝǉǳŜǊ ŜƴǎŜƳōƭŜ Ŝƴ ǊŜǎǇŜŎǘŀƴǘ ƭŜǎ 

ŎŀǇŀŎƛǘŞǎ ŘŜ ŎƘŀŎǳƴΦ ±ŞǊƛǘŀōƭŜǎ ƭƛŜǳȄ ŘŜ ǾƛŜΣ ƭŜǎ ǎŀƭƭŜǎ ŘΩŜǎŎŀƭŀŘŜ !ƭǝǎǎƛƳƻ ǎƻƴǘ ŦŀƛǘŜǎ ǇƻǳǊ ƭŜ ōƛŜƴπşǘǊŜ 

Ŝǘ ƭŀ ŎƻƴǾƛǾƛŀƭƛǘŞ Υ ǳƴŜ ŞǉǳƛǇŜ ŘŜ ǇǊƻŦŜǎǎƛƻƴƴŜƭǎ ǇƻǳǊ Ǿƻǳǎ ŀŎŎǳŜƛƭƭƛǊ Ŝǘ Ǿƻǳǎ ŎƻƴǎŜƛƭƭŜǊΣ ǳƴ ŜǎǇŀŎŜ 

ǎƴŀŎƪκōŀǊΣ ƭϥŀŎŎŝǎ ƎǊŀǘǳƛǘ Ł LƴǘŜǊƴŜǘ ό²LCLύ Ŝǘ ŘŜǎ ŜȄǇƻǎƛǝƻƴǎ ŘϥŀǊǝǎǘŜǎ ǇƻǳǊ ŀǎǎǳǊŜǊ ƭŀ ŘŞǘŜƴǘŜ Řǳ 

ŎƻǊǇǎΧ Ŝǘ ŘŜ ƭΩŜǎǇǊƛǘ Η 
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ACTIVITÉ 2 ς ALTISSIMO, MUR D'ESCALADE 

 

 

[ΩŜǎŎŀƭŀŘŜ Ŝƴ ǎŀƭƭŜ Υ ǳƴŜ ŀŎǝǾƛǘŞ ǎǇƻǊǝǾŜ ƻǊƛƎƛƴŀƭŜ Ł ǇǊŀǝǉǳŜǊ Ŝƴ ŦŀƳƛƭƭŜ ƻǳ ŜƴǘǊŜ ŀƳƛǎΦ 5ŞōǳǘŀƴǘǎΣ 

ŀƳŀǘŜǳǊǎ ƻǳ ǎǇƻǊǝŦǎ ŎƻƴŬǊƳŞǎΣ ƭΩŜǎŎŀƭŀŘŜ Ŝƴ ǎŀƭƭŜ Ǿƻǳǎ ǇŜǊƳŜǘ ŘŜ ǇǊŀǝǉǳŜǊ ŜƴǎŜƳōƭŜ Ŝƴ ǊŜǎǇŜŎǘŀƴǘ ƭŜǎ 

ŎŀǇŀŎƛǘŞǎ ŘŜ ŎƘŀŎǳƴΦ ±ŞǊƛǘŀōƭŜǎ ƭƛŜǳȄ ŘŜ ǾƛŜΣ ƭŜǎ ǎŀƭƭŜǎ ŘΩŜǎŎŀƭŀŘŜ !ƭǝǎǎƛƳƻ ǎƻƴǘ ŦŀƛǘŜǎ ǇƻǳǊ ƭŜ ōƛŜƴπşǘǊŜ 

Ŝǘ ƭŀ ŎƻƴǾƛǾƛŀƭƛǘŞ Υ ǳƴŜ ŞǉǳƛǇŜ ŘŜ ǇǊƻŦŜǎǎƛƻƴƴŜƭǎ ǇƻǳǊ Ǿƻǳǎ ŀŎŎǳŜƛƭƭƛǊ Ŝǘ Ǿƻǳǎ ŎƻƴǎŜƛƭƭŜǊΣ ǳƴ ŜǎǇŀŎŜ 

ǎƴŀŎƪκōŀǊΣ ƭϥŀŎŎŝǎ ƎǊŀǘǳƛǘ Ł LƴǘŜǊƴŜǘ ό²LCLύ Ŝǘ ŘŜǎ ŜȄǇƻǎƛǝƻƴǎ ŘϥŀǊǝǎǘŜǎ ǇƻǳǊ ŀǎǎǳǊŜǊ ƭŀ ŘŞǘŜƴǘŜ Řǳ 

ŎƻǊǇǎΧ Ŝǘ ŘŜ ƭΩŜǎǇǊƛǘ Η 
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Je vous ferai découvrir: 

tǊƛƴŎƛǇŀƭŜƳŜƴǘ ƻǊƛŜƴǘŞ ǎǳǊ ǳƴŜ ǾƛǎƛǘŜ ŎǳƭǘǳǊŜƭƭŜ Ŝǘ ƘƛǎǘƻǊƛǉǳŜ Řǳ ǾƛŜǳȄ ŎŜƴǘǊŜ ŘŜ aƻƴǘǇŜƭƭƛŜǊΣ ƧŜ Ǿƻǳǎ ǇǊƻǇƻǎŜǊŀƛ ǳƴ 

ǇŜǝǘ ǘƻǳǊ ŘϥƘƻǊƛȊƻƴ Ŝǘ ŘϥƘƛǎǘƻƛǊŜ ŘŜ ƴƻǘǊŜ ōŜƭƭŜ ǾƛƭƭŜΦ 9ƴ ŦƻƴŎǝƻƴ ŘŜ Ǿƻǎ ŜƴǾƛŜǎΣ ƧŜ ǇŜǳȄ Ǿƻǳǎ ŦŀƛǊŜ ŘŞŎƻǳǾǊƛǊ ŘϥŀǳǘǊŜǎ 

ƭƛŜǳȄ ǳǝƭŜǎ ǇƻǳǊ ǇŀǎǎŜǊ ǳƴ ŀƎǊŞŀōƭŜ ƳƻƳŜƴǘΣ ǾƛǎƛǘŜǎ ŘŜ ǇŀǊŎΣ ŘŞƎǳǎǘŀǝƻƴ ŘŜ ǎǇŞŎƛŀƭƛǘŞǎ ƭƻŎŀƭŜǎΣ ǎŀƭƭŜǎ ŘŜ ŎƻƴŎŜǊǘΣ 

ōŀǊΣ ǊŀƴŘƻƴƴŞŜǎ ŜǘŎΦΦΦ 
 
[ŀƴƎǳŜǎ ǇŀǊƭŞŜǎΥ 
!ƴƎƭŀƛǎΣ CǊŀƴœŀƛǎ 
 
ÉTAPES DE RÉSERVATION 

¶ Choisissez le Guide local que vous préférez. 

¶ Contactez le Guide local et indiquez vos dates et horaires de rendez-vous. 

¶ Discutez tous les détails : ce que vous souhaitez faire et voir. Tout est personnalisable ! 

tŀȅŜȊ ŘƛǊŜŎǘŜƳŜƴǘ ƭŜ DǳƛŘŜ ƭƻŎŀƭ ǎŜƭƻƴ ƭŜǎ ŎƻƴŘƛǝƻƴǎ ǉǳŜ Ǿƻǳǎ ŀǾŜȊ ŬȄŞŜǎΦ 
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Task assignment 2 
You register for one of the activities by filling in the form below:  

 

Task assignment 2 
You register for one of the activities by filling in the form below:  

Task 2: Fill in the form  

 

 

INSCRIPTION 
ACTIVITÉ: _________________________________________ 

  DATE: _____ /_____ /_________              
  NOMBRE DE PARTICIPANTS: _________     

  PRÉFÉRENCES: 
___________________________________________________________________________ 

MOTIVATION : 
----------------------------------------------------------------------------------------------------------------------------- -----
----------- 
 

NOM  : _________________________________________  

 

PRÉNOM  : ____________________________________ 

 

DATE DE NAISSANCE : _____ /_____ /_________              

 

NATIONALITÉ : ______________________________ 

 
CONTACT 
ΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧ
ΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΧΦΦ 

ADRESSE :  ___________________________________________________________________________ 

_______________________________________________________________________________ 

VILLE : ________________________________________               

 

TÉLÉPHONE : ________________________________ 
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{ŀƭǳǘ Η {ŀƳŜŘƛ ǇǊƻŎƘŀƛƴ ƛƭ ȅ ŀǳǊŀ ǳƴŜ ŦşǘŜ ǎǳǊ ƭŀ ǇƭŀƎŜΣ ƻǊƎŀƴƛǎŞŜ ǇŀǊ ŘŜǎ ŀƳƛǎ Ł ƴƻǳǎ Η Lƭ ŦŜǊŀ ōŜŀǳ όŎƻƳƳŜ 
ǘƻǳƧƻǳǊǎ Ŝƴ CǊŀƴŎŜ ƘƛƘƛύ Ŝǘ ƴƻǳǎ ŀƭƭƻƴǎ ŦŀƛǊŜ ǳƴ ōŀǊōŜŎǳŜΣ ƴŀƎŜǊ ŀǳ ŎƭŀƛǊ ŘŜ ƭǳƴŜ Ŝǘ ōƛŜƴ ǎǶǊ ŘŀƴǎŜǊ ǎǳǊ ƭŀ ǇƭŀƎŜΦ 
9ǎǘπŎŜ ǉǳŜ ǘǳ ŀƛƳŜǎ œŀ Κ ¢ǳ ǾƛŜƴǎ ŀǾŜŎ ƴƻǳǎ Κ   
 

 

{ŀƭǳǘ Η {ŀƳŜŘƛ ǇǊƻŎƘŀƛƴ ƛƭ ȅ ŀǳǊŀ ǳƴŜ ŦşǘŜ ǎǳǊ ƭŀ ǇƭŀƎŜΣ ƻǊƎŀƴƛǎŞŜ ǇŀǊ ŘŜǎ ŀƳƛǎ Ł ƴƻǳǎ Η Lƭ ŦŜǊŀ ōŜŀǳ όŎƻƳƳŜ 
ǘƻǳƧƻǳǊǎ Ŝƴ CǊŀƴŎŜ ƘƛƘƛύ Ŝǘ ƴƻǳǎ ŀƭƭƻƴǎ ŦŀƛǊŜ ǳƴ ōŀǊōŜŎǳŜΣ ƴŀƎŜǊ ŀǳ ŎƭŀƛǊ ŘŜ ƭǳƴŜ Ŝǘ ōƛŜƴ ǎǶǊ ŘŀƴǎŜǊ ǎǳǊ ƭŀ ǇƭŀƎŜΦ 
9ǎǘπŎŜ ǉǳŜ ǘǳ ŀƛƳŜǎ œŀ Κ ¢ǳ ǾƛŜƴǎ ŀǾŜŎ ƴƻǳǎ Κ   
 

in

bo

x 

 

in

bo

x 

{ŀƭǳǘ Η hƴ ŀƛƳŜǊŀƛǘ ōƛŜƴ ǘŜ ŦŀƛǊŜ ŎƻƴƴŀƞǘǊŜ ƭŀ ŎǳƛǎƛƴŜ Řǳ ǎǳŘ ŘŜ ƭŀ CǊŀƴŎŜΦ 9ǎǘπŎŜ ǉǳŜ ǘǳ ǇŜǳȄ ƴƻǳǎ ŘƛǊŜ ŎŜ ǉǳŜ ǘǳ 
ƴŜ ƳŀƴƎŜǎ Ǉŀǎ Κ 9ǘ ŜǎǘπŎŜ ǉǳΩƛƭ ȅ ŀ ǉǳŜƭǉǳŜ ŎƘƻǎŜ ǉǳŜ ǘǳ ŀŘƻǊŜǎ Κ ¢ǳ ŀǎ ǇŜǳǘπşǘǊŜ ŘŜǎ ŀƭƭŜǊƎƛŜǎ Κ  aŜǊŎƛ Ŝǘ Ł 
ǘǊŝǎ ōƛŜƴǘƾǘ Η  

 

 

{ŀƭǳǘ Η hƴ ŀƛƳŜǊŀƛǘ ōƛŜƴ ǘŜ ŦŀƛǊŜ ŎƻƴƴŀƞǘǊŜ ƭŀ ŎǳƛǎƛƴŜ Řǳ ǎǳŘ ŘŜ ƭŀ CǊŀƴŎŜΦ 9ǎǘπŎŜ ǉǳŜ ǘǳ ǇŜǳȄ ƴƻǳǎ ŘƛǊŜ ŎŜ ǉǳŜ ǘǳ 
ƴŜ ƳŀƴƎŜǎ Ǉŀǎ Κ 9ǘ ŜǎǘπŎŜ ǉǳΩƛƭ ȅ ŀ ǉǳŜƭǉǳŜ ŎƘƻǎŜ ǉǳŜ ǘǳ ŀŘƻǊŜǎ Κ ¢ǳ ŀǎ ǇŜǳǘπşǘǊŜ ŘŜǎ ŀƭƭŜǊƎƛŜǎ Κ  aŜǊŎƛ Ŝǘ Ł 
ǘǊŝǎ ōƛŜƴǘƾǘ Η  

 

Task 3: Responding to short messages  

Situation description:  

As part of your school's study abroad programme , you are staying with a host family. You 
will communicate with your host family in writing.  

 

 

 

 

 

 

 

 

Responding to a longer message (A2)   

  

 

.ƻƴƧƻǳǊ Η             LƴōƻȄ ·  

bŀǘƘŀƭƛŜ w 
!ŀƴΥ ƳƛƧ 
 
{ŀƭǳǘ Η 
/ƻƳƳŜƴǘ œŀ Ǿŀ Κ /ϥŜǎǘ ōƛŜƴǘƾǘ ƭŜ ƳƻƳŜƴǘ ŘŜ ŦŀƛǊŜ ŎƻƴƴŀƛǎǎŀƴŎŜ Η hƴ ŀ ƘŃǘŜ ŘŜ ǘŜ ǊŜƴŎƻƴǘǊŜǊΦ bƻǳǎ Ƙŀōƛǘƻƴǎ 

Řŀƴǎ ǳƴŜ ƎǊŀƴŘŜ Ƴŀƛǎƻƴ ŀǾŜŎ ǳƴ ōŜŀǳ ƧŀǊŘƛƴΦ /ϥŜǎǘ Ł мл ƳƛƴǳǘŜǎ Ŝƴ ǘǊŀƳ Řǳ ŎŜƴǘǊŜπǾƛƭƭŜ Η /ƛπƧƻƛƴǘ ǳƴŜ ǇƘƻǘƻΦ 

/ϥŜǎǘ ǘǊŝǎ ŘƛũŞǊŜƴǘ ŘŜ ŎƘŜȊ ǘƻƛ Κ bƻǳǎ ŀƛƳŜǊƛƻƴǎ ōƛŜƴ ǘŜ ǇǊŞǇŀǊŜǊ ǳƴ ǎǳǇŜǊ ǎŞƧƻǳǊΦ ¢ǳ ǇŜǳȄ ƴƻǳǎ ŘƛǊŜ ŎŜ ǉǳŜ ǘǳ 

ŀƛƳŜǎ ŦŀƛǊŜ ǇŜƴŘŀƴǘ ǘƻƴ ǘŜƳǇǎ ƭƛōǊŜ Ŝǘ ŎŜ ǉǳŜ ǘǳ ƴϥŀƛƳŜǎ Ǉŀǎ Řǳ ǘƻǳǘ ŦŀƛǊŜ Κ bƻǳǎ ŀǾƻƴǎ ǳƴ ŎƘƛŜƴ Ŝǘ ǳƴ ŎƘŀǘΦ 

WϥŜǎǇŝǊŜ ǉǳŜ œŀ ƴŜ ǘŜ ŘŞǊŀƴƎŜ ǇŀǎΦ ¢ǳ ŀǎ ŘŜǎ ŀƴƛƳŀǳȄ ŘƻƳŜǎǝǉǳŜǎ Κ 5ƛǎπƴƻǳǎπŜƴ ǳƴ ǇŜǳ Ǉƭǳǎ ǎǳǊ ǘƻƛ Η 

! ǘǊŝǎ ōƛŜƴǘƾǘ Η 

aƛŎƘŜƭΣ aŀǊǝƴŜΣ bŀǘƘŀƭƛŜ Ŝǘ !ǊǘƘǳǊ 

  

Task assignment 3 
You receive the following message. Respond in French. Make complete sentences, reply appropriately and ask a 
question yourself. (50 words) 

 

Task assignment 3 
You will receive the following messages. Respond in French. Make complete sentences, reply appropriately and 
ask a question yourself. (50 words) 

Task assignment 4 
You answer your host family's email. You respond appropriately, answer the questions and ask a few questions. 
(150 words) 

 

Task assignment 4 
You answer your host family's email. You respond appropriately, answer the questions and also ask a few 
questions. (150 words) 
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25"2)#3 

To assess students' levels, we developed three rubrics at A2 level. The various criteria come 

from the CEFR and are adapted to the target group in terms of content and wording. They 

are formulated as positively and qualitatively as possible, emphasizing th e ability to 

communicate. The descriptions are supplemented with many examples, so students know 

what they are working towards and what is expected of them. The intention is that the rubrics 

are used as much as possible by teachers and students during the formative process 

(formative activities offered during lessons). 

Each rubric has a holistic section with a general description of the level per task. This allows 

teachers to quickly assess students' communicative performances globally. Additionally, the 

rubrics have an analytical section with five categories per rubric. For spoken interaction , these 

categories are interaction and social competence, communicative skills, linguistic resources - 

vocabulary, linguistic resources - grammar, and pronunciation and pace. For listening and 

speaking skills, the category interaction and social competence is replaced by the ca tegory 

reception. For reading and writing skills, extra criteria for spelling are included in the category 

linguistic resources - vocabulary and spelling. For schools that want to give grades: for a test 

at A2 level, students can score a maximum of 20 points, with the cut -off point at 55% with at 

least 11 points for a pass. In the empty format below (table 4), we show an example of how 

a rubric can be filled in.  
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Table 4 Format rubrics 

 

TASK COMPLETION 
(holistic assessment)  

(Pre) A1 A1+  A2 A2+  Level 

overall  

Activity 1  Criteria Criteria Criteria Criteria A1+ 

Activity 2 Criteria Criteria Criteria Criteria A2+ 

COMMUNICATIVE 
LANGUAGE 
COMPETENCE 
(analytical 
judgement)  

(Pre) A1 A1+  A2 A2+  

Interaction and social 
competence or 
reception  

Criteria 

 

Criteria 

 

Criteria 

 

Criteria 

 

1 2 3 4 

Communicative 

strategies 

Criteria 

 

Criteria 

 

Criteria 

 

Criteria 

 

1 2 3 4 

Language resources  

(vocabulary) 

Criteria 

 

Criteria 

 

Criteria 

 

Criteria 

 

 

1 2 3 4 

Language resources 

(Grammar) 

Criteria 

 

Criteria 

 

Criteria 

 

Criteria 

 

1 2 3 4 

Pronunciation and 

pace 

Criteria Criteria Criteria Criteria 

 

1 2 3 4 

Points:  1 < A1 > 5  5 <  A1+ > 10  10 < A2 > 15  15 < A2+ > 20  

Total: 14/20  

Final level:  A2 

Norm A2:  55% 

Final grade:  7/10  
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Rubric spoken interaction  A2 

This rubric measures the ability to communicate in a realistic situation at A2 level. The rubric can be used with all modern foreign languages. 

 

 

 

 

 

 

TASK COMPLETION 
(holistic assessment) 

(Pre) A1 A1+  A2 A2+  Level 
global  

Understanding an 

interlocutor  

Shows they understand 

some single words from 

questions after much 

repetition, rephrasing 

and using pictures 

and/or gestures.  

 

Demonstrates partial 

understanding of simple 

questions after repetition 

or rephrasing. 

Shows that they understand 

simple questions with some 

help from the interlocutor.  

Shows they understand 

enough to conduct  

standard daily 

conversations without 

excessive effort.  

 

Sharing experiences and 

information  

Can use single words 

and very standard 

sentence structures to 

share experiences but is 

often not understood . 

Can use short, learned 

sentences to share 

experiences and 

information, but is not 

always understood. 

Cannot yet formulate own 

sentences spontaneously. 

Can use learned sentences 

reasonably correctly and 

adapt them to new 

situations. Can convey a 

message clearly despite 

some errors that interfere 

with communication.  

Can formulate own 

sentences to share 

experiences and 

information.  

No errors interfere with 

communication.  
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COMMUNICATIVE 
LANGUAGE 
COMPETENCE 
(analytical 
judgement)  

(Pre) A1 A1+  A2 A2+  

Interaction and 

social competence  

Can answer some simple 
questions about personal details 
with yes or no, but conversation 
is totally dependent on 
repetition, rephrasing and 
corrections. 
 
Can greet, thank or say 
goodbye using the simplest 
everyday courtesies such as 
'thank you' / 'please'/ 'sorry', but 
not always in an appropriate 
way (formal/informal). 

Can ask and answer simple 
questions. 
Ask and answer and say 
something simple about primary 
needs or about very familiar 
topics, but still relies on slow 
repetition, rephrasing or 
correction.  
Can use standard polite phrases 
to thank, greet, say goodbye, 
apologise or ask something, 
such as "may I ask something?", 
"I'd like to...", "I'm sorry"..., but 
not always in an appropriate way 
(formal/informal)  

Can have simple short daily 
conversations without 
excessive effort. 
Can indicate when he/she is 
following the conversation but  
is rarely able to keep the 
conversation going on his/her 
own. 
 
Can respond appropriately 
using a variety of polite forms 
(different words and standard 
phrases) 

Can participate naturally in 
short everyday conversations. 
Can say he/she does not 
understand something and 
can easily ask the interlocutor 
for help.  
Can use simple phrases to 
start, maintain or end the 
conversation. 
 
Can appropriately  
carry on and maintain a 
conversation by using a variety 
of polite forms and auxiliary 
verbs (such as 
will/could/may...)  

1 2 3 4 

Communicative 

strategies  

Can indicate what he/she means 
by pointing to it ('One of these, 
please'). 
Can use simple single words 
and non-verbal cues to express 
interest in an idea.  
Can use compensatory means, 
such as gestures, facial 
expressions and 
certain intonations.  

Can also indicate when 
necessary that he/she does not 
know a particular word and can 
ask for repetition.  
Can 'verbalise' a word from the 
mother tongue and ask for 
confirmation.  

Can use 'fillers', such as 'soΩ 
'um', and stop words like 'kind 
of' or 'look'.  
Can make reasonable use of 
an umbrella term  
('fruit' for 'orange').  
Can ask to spell a word. 

Can keep a conversation 
going by giving additional 
information or asking for a 
slower speaking pace, 
repetition or explanation.  
Can describe a word in 
different words.  

1 2 3 4 

Language 

resources - 

Vocabulary  

Knows a limited number of 
words and very standard 
phrases that, combined with 
facial expressions and gestures, 

Has a basic vocabulary 
consisting of single words and 
simple standard sentence 
structures relating to  

Has sufficient Vocabulary and 
sentence structures to 
communicate easily in a 
familiar situation.  

Has sufficient 
vocabulary and 
sentence structures to 
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provide sufficient basis to carry 
on conversations, such as 
greeting, confirming, denying, 
asking (what, when and where). 

relating to oneself and very 
familiar situations. 
 

 perform everyday Language 
Acts. 

 1 2 3 4 

Language 

resources - 

Grammar  

Uses a few grammatical 
constructions, but hardly 
according to the rules.  

Shows only limited command of 
some learned simple 
grammatical constructions.  

Uses several simple sentence 
structures correctly, but still 
makes regularly basic 
mistakes by, for example 
mixing up different tenses 
using different tenses 
interchangeably.  
Still, it is usually clear what 
he/she is trying to say. 

Can adapt simple sentences to 
new situations to engage in 
standard conversations related 
to everyday situations and 
familiar topics.  
Can use connecting words 
such as 'but', 'because', 
'therefore' correctly.  

 1 2 3 4 

Pronunciation and 

pace 

Can understand the 
pronunciation of a very limited 
number of learned words and 
phrases with considerable 
effort.  
Can use very short, isolated, 
mainly standard sentences, with 
many pauses and with help from 
the interlocutor.  

The pronunciation of a limited 
number of learned words and 
phrases is intelligible despite a 
noticeable foreign accent.  
Can use some words and very 
simple sentences but takes a 
long time to do so and often 
must restart. 

Pronunciation is generally 
clear enough to be 
understood.  
Can understand standard 
sentence structures on familiar 
topics with sufficient ease, 
despite obvious hesitations 
and false starts. 

Can generally understand 
pronunciation well.  
Can connect simple sentences 
with ease to carry on a short 
conversation or explain 
something, although he/she 
often stumbles and must start 
over or rephrase. 

 1 2 3 4 

Points:  1 < A1 > 5  5 <  A1+ > 10  10 < A2 > 15  15 < A2+ > 20  

Total:      

Final level:      

Final grade:      

Feedback:      

 


































































